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Pupil premium strategy statement: The Broxbourne School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name The Broxbourne School 

Number of pupils in school  1172 (7-11); 1300 (7 – 
13) 

Proportion (%) of pupil premium eligible pupils  
*7 – 13 numbers includes disadvantaged pupils eligible related 16-19 
bursaries 

11.4% (7-11); 11.9% (7-
13)* 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022, 2022-2023, 
2023-2024 

Date this statement was published December 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Full Governing Body 

Pupil premium lead P Clift, Deputy 
Headteacher 

Governor / Trustee lead T Waddington 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £174,340 

Recovery premium funding allocation this academic year £24,215 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£198,555 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across the curriculum, 

particularly in EBacc subjects.   

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve 

that goal, including progress for those who are already high attainers. We will consider 

the challenges faced by vulnerable pupils, such as those who have a social worker and 

young carers. The activity we have outlined in this statement is also intended to 

support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support for pupils whose education has been worst affected, including non-

disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. 

Staff are provided with relevant contextual information to enable them to provide 

appropriate support in and out of lessons. The approaches we have adopted 

complement each other to help pupils excel. To ensure they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor organisation/preparedness for learning – school report data (the 
organisation category) highlights a persistent gap in reported levels of 
organisation between disadvantaged and non-disadvantaged pupils  

2 Low literacy – pupils from disadvantaged backgrounds have tended to 
average lower reading ages and also lower SATS outcomes. Data from the 
Reading Pro programme also reveals that 

3 Low numeracy – pupils from disadvantaged backgrounds tend to start from 
lower starting points as seen in SATS outcomes (pre-Covid) and in CAT 
scores e.g. current Year 7 (quantitative CAT average for disadvantaged pupils 
is 95.3 c/w 104.3 for non-disadvantaged) 

4 Resources for learning – the circumstances of the pandemic has reinforced 
the material deprivation of some pupils e.g. access to technology, art 
equipment etc. Although the school was innovative in responding to trying to 
close these resource gaps this is a persistent issue, particularly in some 
subjects 

5 Low attendance – pupils from disadvantaged backgrounds have historically 
had lower attendance than non-disadvantaged peers. Internal analysis has 
revealed a number of varied causes for this in our context including distance 
from the school, transport links and motivation to attend school due to lack of 
engagement and also an increasing volume of pupils post-pandemic 
displaying Emotionally Based School Avoidance.  

6 Lack of cultural capital - in addition to information gaps and issues with 
respect to aspiration and motivation, a lack of cultural capital can lead to some 
pupils obtaining destinations post-school which are lower than one might 
anticipate given their starting points in terms of prior attainment.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan 

(2023 -2024 academic year), and how we will measure whether they have been 

achieved. (The disruption of the last two years means that in general 2019 data sets will 

be used as baseline data on which we will look to improve key metrics).  

Intended outcome Success criteria 
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1. Disadvantaged pupils are better prepared 
for learning 

By the end of the year an improvement in 
organisation scores in final school reports 
compared with previous academic year with 
a particular focus on Year 11 pupils. 

Gap for A8 for disadvantaged pupils closed 
from 7.2 to 5.5 (in a context of rising 
attainment overall)  

2. Improving the literacy of disadvantaged 
pupils 

 Close reading age gaps years 7 – 9 

 Sustain positive VA in English Year 
11 results data (VA = +0.3 by 
summer 2024) 

 Increase in proportion of 
disadvantaged pupils in Year 8 
making Broxbourne Expected 
Progress (using 2019 data as a base 
year) 

 

3. Improved progress of disadvantaged 
pupils in mathematics 

 Positive VA in maths in Year 11 
results data (VA = +0.2 by summer 
2024) 

 Increase in proportion of 
disadvantaged pupils in Year 8 
making Broxbourne Expected 
Progress in maths (using 2019 data 
as a base year) 

4. Disadvantaged pupils have full access to 
curricular and extra-curricular 
programmes of study 

 Internal tracking shows KS3 pupils 
accessing full range of school trips 

 All pupils have access at home and 
at school to Chromebooks 

 HODs/Teachers do not report pupils 
lacking access to the curriculum via 
the relevant forum in HODs meetings 

5. Closing of attendance gaps  Gap between disadvantaged pupils 
and other pupils closed compared 
with 2019 data 

 Improvement in attendance of 
persistent absentees 

 Processes in place to address 
Emotionally Based School 
Avoidance 

6. Enhancement of key, “powerful” 
vocabulary amongst disadvantaged pupils  

 Literacy strategies in place e.g. word 
of the week etc.  

 VCOP utilised across departments 

 Improved performance in oral 
endorsements 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £134,348 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improved feedback 
for disadvantaged 
pupils (and for all 
pupils). 

 

Departmental work 

scrutiny, whole school 

work scrutiny (building 

on previous years’ 
whole school focus) 

+ 8 months impact (EEF toolkit) 

 

 

2,3 

Additional maths and 

English staffing 

 

This will facilitate one-
to-one tuition and small 
group work for some 
disadvantaged pupils. 
This includes Google 
Meet for some pupils 
with low attendance 
due to Emotionally- 
Based School 
Avoidance as part of a 
back to school 
transition strategy  

+ 5 months impact (EEF toolkit) 2,3,4 

Chromebook 
subsidies 

 

The hire purchase 
agreements for 
Chromebooks are 
subsidised by the 
school for 
disadvantaged pupils.  

 
A stock of computers is 
also purchased to 
borrow for pupils who 

In-house data highlighted that a lack of 
access to technology was a significant 
obstacle to pupil engagement by a 
proportion of disadvantaged pupils 
during lockdown periods (particularly 
during lockdown 1). In addition, with the 
school increasingly using Chromebooks 
in lessons, this is vital for pupils to be 
able to access the curriculum.                                      
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cannot contribute at all 
to the Chromebook 
scheme.  

 

 

Curriculum 
Assistance 

 

- Ensure pupils are 
fully equipped for 
lessons and, where 
necessary for home 
study.  

Historically within our context we have 
noted that not all pupils are fully 
equipped for lessons e.g. contributions 
to ingredient purchases for DT Food, 
revision guides, art equipment kits.  

4 

LSA support e.g. LSA 
mentors (all years) with 
a particular focus on 
organisation and also 
mental health support 

LSAs have been redeployed for small 
group work and one-to-one work in the 
last current academic year in response 
to coronavirus safety precautions. We 
will review the impact of this work to 
establish whether there are any 
enforced changes we want to become 
established practice in future “normal” 
academic years. A number of LSAs are 
undertaking training to enable them to 
better facilitate the learning of pupils 
presenting with SEMH (particularly 
anxiety disorders).  

1,5 

Reading strategies Pupil sit reading tests 2 – 3 times 
annually in y=Years 7 – 9 to establish 
reading gaps between reading age and 
chronological age. Reading Pro is also 
used as a tool to incentivise targeted 
pupils to read more. The librarian and 
team of sixth form pupils also read with 
targeted pupils. The names of the 
lowest quintile readers in Years 7 – 9 
are shared with teaching staff along 
with strategies to help them progress in 
their reading.  

2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £36,347 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One-to-one and small 
group tutoring 

 

(EEF teacher toolkit) – +5 months gain 
in learning progress with a strong 
supporting evidence base. 

2,3 
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Using trained English 
and Maths teachers 
utilising the Recovery 
Premium funding   

 

Our assistant librarian 
is also providing 
reading tuition after 
being trained under the 
same initiative.  

Sixth Form mentors 

 

Academic mentoring 
with a particular focus 
on organisation with 
respect to homework, 
and revision 

Mentoring seen as having a positive 
impact (+1 month) in EEF toolkit; cost-
effective plus past experience of 
pupil/parental feedback has been very 
positive with notable successes (see 
individual pupil case studies). 

1,5 

Sixth Form tutors 

 

6th formers acting as 

paid tutors in maths and 
English 

(EEF teacher toolkit) + 5 months gain in 
learning progress with a strong 
supporting evidence base. Feedback 
from parents and pupils has been very 
positive for this scheme which has 
worked for a number of years.  

1,2,3 

SLT Champions 

 

SLT members will 
oversee the progress 

of a small number of 
disadvantaged 

pupils to ensure quality 
assurance of 

provision and take 
responsibility for 
breaking down barriers 
to learning. This will 
particularly, but not 
completely, focus on 
disadvantaged boys 
who have not 
historically responded 
as well to sixth form 
mentors.  

The gender gap nationally is an issue 
the school wishes to challenge. 
Disadvantaged white boys are a group 
which historically have under-performed 
even with the broad gender category. 
We will draw on the findings of experts 
such as Gary Wilson. 

1,4,5 

Homework Club 

 

To ensure pupils have a 
quiet and 

fully equipped place to 
study, supported 

by trained LSAs 
 

 

Feedback form pastoral and attendance 
team has highlighted that a significant 
minority of pupils do not have 
appropriate places to study to do 
homework and revision.  

1 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £38,530 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Breakfast Club Feedback from the pastoral and 
attendance team has highlighted that 
some pupils “skip breakfast”. This will 
ensure that pupils are able to start the 
day ready to learn 

5 

College courses 

 

To personalise the 
curriculum so that all 

pupils can achieve their 
full potential and leave 
school equipped with 
the skills they need for 
the next stage of their 

education 

We have found through case study 
analysis of disengaged pupils in 
previous years that day release college 
courses can have an impact on 
attendance and motivation for pupils in 
their other curriculum areas and provide 
a pathway for their transition to the next 
stage in their education. 

5 

Enhanced counselling 
provision 

 

To address SEMH Sen 
learning needs and 
other anxiety issues that 
might not meet this 
threshold.   

 

 

 

Feedback from pastoral teams indicates 
increased demand for counselling from 
pupils, particularly those form 
disadvantaged backgrounds. In some 
cases this has become Emotionally 
Based School Avoidance.  

 

Ofsted – Mental Health and Behaviour 
in Schools – “it is also important that all 
the pupils who attract pupil premium to 
the school, including mental health 
needs, are assessed and support is 
arranged accordingly.” 

5 

Support for extra 
curricular provision 
e.g. 
 

 Covering cost of 
all whole year 
group trips e.g. 
Kew Gardens 

 Subsidised 
enrichment 
activities DoE 

 Music lessons 
 

Arts and sports involvement lead to 
positive impact (+2 months) in EEF 
toolkit + broader qualitative impacts on 
cultural capital and “feeling part of the 
family of the school”. 

 
Pupils have access to a range of cultural 
experiences to develop 
their cultural capital  

 

4, 6 
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Pupils have access to a 
range of cultural 
experiences to develop 
their cultural capital 

Implementation of 
processes to address 
Emotionally based 
school avoidance 

 

Attendance team and 
pastoral leads follow the 
guidance and processes 
to ensure we reduce the 
above and thus increase 
attendance levels of at-
risk pupils 

There has been an increase in the 
volume of pupils presenting with 
heightened anxiety after the events of 
the last two years. This has 
exacerbated pre-existing anxiety issues 
for some pupils and led to chronically 
poor attendance. 

 

We have disseminated the findings of 
the report by HCC’s Integrated Services 
for Learning team “Guidance for 
Schools: Emotionally Based School 
Avoidance” and will be refining the 
processes we use for improving 
attendance in the light of this advice.  

5 

Form time and PSHE 
support 

 

A coherent and 
sequenced programme 
of age appropriate 
support for well-being is 
provided through form 
tutors and the drop 
down PSHE days.  

As outlined elsewhere the experiences 
of the last two years have led to 
heightened levels of anxiety amongst 
some disadvantaged pupils, particularly 
in pupils with pre-existing mental health 
issues.  

 

Careers guidance 

 

Pupils have clear, 

aspirational goals to 

motivate them to learn 

Internal feedback suggests that pupils 
are better motivated to succeed when 
clear about their “next steps”. We hope 
to ensure pupils receive appropriate 
information and advice and guidance 
about future careers and have 
aspirational goals. 

 

This guidance, and other careers 
activities undertaken by the school have 
led to the school having an extremely 
low NEET rate as shown in destinations 
data which we are keen to maintain.   

5 

 

Total budgeted cost: £209,225 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Although public exams were cancelled in 2020 and 2021, the CAG and TAG processes 

in those years were carefully quality assured to ensure that pupils from disadvantaged 

backgrounds were not disadvantaged by those process (for example by widely 

disseminating amongst relevant staff Ofqual’s guidance to making objective 

judgements (https://www.gov.uk/government/publications/information-for-centres-

about-making-objective-judgements/information-for-centres-about-making-objective-

judgements). 

2021 TAGs saw an A8 score of 51 for disadvantaged pupils in Year 11 and 71% 

achieve 5+ GCSEs including English and maths. 47% achieved standard passes on all 

the subjects making up the English Baccalaureate. All these figures were above 

historic national standards. Internal gaps between disadvantaged pupils and other 

pupils also narrowed despite overall attainment rising. These outcomes allowed pupils 

to head on to appropriate next steps, mainly onto Level 3 courses either at the school 

or appropriate local college courses. Despite lock down, the school was able to 

maintain IAG activities such as careers advice via GoogleMeet appointments which 

helped contribute to the continued low NEET rate of disadvantaged pupils.  

Disadvantaged pupils with SEN were supported through lockdown periods by LSA 

mentors which proved highly effective in breaking down barriers to successfully 

accessing online provision. Similarly Chromebook subsidies and the use of other 

government funding facilitated practical access to Google Classroom, our remote 

learning vehicle.  

Although we are aware that some disadvantaged pupils did not make the progress we 

would like in the past academic year, our robust internal assessment processes have 

allowed us to target these pupils and forensically establish their learning gaps in order 

to inform the planning outlined in the earlier part of this document.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

https://www.gov.uk/government/publications/information-for-centres-about-making-objective-judgements/information-for-centres-about-making-objective-judgements
https://www.gov.uk/government/publications/information-for-centres-about-making-objective-judgements/information-for-centres-about-making-objective-judgements
https://www.gov.uk/government/publications/information-for-centres-about-making-objective-judgements/information-for-centres-about-making-objective-judgements
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Programme Provider 

Family Support HABS 

 

 
 


